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,05 STATE 



0.5 . 
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1.0 PROJECT HISTO.^^, FroiDING AiMD SCOPE 
1.1 Year Project began under Title VII; 
see " 1969 

Project 07-1970 
No. ^ 1971 

2.0 FUNDING (iiark all tj^at apply) ■ 

2.1 1-.Any PlllOrt funding of BILINGUAL program, if Title 

VII continues or expands that prograjii 

0- no prior funding mentioned 

2.2 Year prior funding. began 

2.3 Prior bilingual program involved: 

1 - early childhood (pre K K) 

2- elementaiy students (grades 1-6) 

3- secondary students ^grades 7--12) 
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2.4. Source of prior bilingual program funding: 

1 - local 4- -university 
:2-state 5-federal (specify) 



i5L 



1.1 



31 



2.1 0 

2.2 JtLk^. 

2.3 „lSid9^„ 



2«i4 .Jix€i>. 



Q^^e:^ of Project jft(aj(J>iiy[<^^i3^ 
0,3 Address of Project Sl^^jp^^^^^a nh^JSf^ /^.^Z M-n 



.05 



STATS 

1 - Alaska 

2- Arizona 

3- Calif ornia 

4- Colorado 
5'-Connecticut 

6- Florida 

7- Guan 

8- Idaho 
9^Illinois 
10-Indiana 



0.5 . 



11 - Louisiana 

1 2- x laine 



21 - Oklahoma 

22- Oregon 



1 3-Massachusetts 23-Pennsylvania 



24.-iUiode Island 
25-Texas 



H-Michigan 
1 5--iiontana 

16- New Kaxiipshire 2G-Utah 

17- -Nev; Jersey 27-Veriiiont 

18- New ne:^cico 

19- -New Yorl: 

20- Ohio 



28-Wasliington 
29 ^Wisconsin 
30-Other (specify) 



1.0 PllOJECT HISTOx'tY, FiniDIKG AIMD SCOPE 
1*1 Year Project began under Title VII; 
see 97 - 1969 

Project 07 - 1970 

No. ^. 1971 

2.0 FUNDING (riark all that apply) 

2.1 1-Any Pllion funding of BILINGUAL prograin, if Title 

VII continues or -i^^qrands tliat program 

0- no prior ftanding, -mentioned 

2.2 Year priox* funding b3ga.n 

2.3 Prior bilingual prograxi involved s 

1 - early childhood yP^^ ^ -r K) 

2- eleiiientaiy studerilis (grades 1-6) 

3- secondary students (grades 7-12) 

0- not specified ^ 

Z.U Source of prior bilingual prograi-Q funding; 

1 - local 4--™iversity 

2- state 5-federal (specify) ^ 

3- foundation 6-other (specify) 

2.5 1-CONCURRElJT fuiiding of prograjn(s), if cooperating 

with Title VII progra^i 

0- no t;oncurrent funding mentioned 

2.6 Concurrent program cooperating with Title VII involves s 

1 - early childhood (pre K -i- K) 

2- eleinentary students (gl^'ades 1-6) 

3- secondaiy students (grades 7-12) 
^-teachers 

0- not specified 

2.7 Source of concurrent funding, if cooperating v/ith Title VII 
prograiiis ^ ^ \ \ 

1- -local 4-federal (specifylLl 1j^J!LXh ^Ot^ 

2- state 5-other (specify) ; ' . . . ' 

3- T^iversity 

2.8 Total Title. VII grant (first year only) 

2.9 Total funds for concurx'ent prograiii(s) cooperating with 
Title VII 

1-If a UinVSrjSITY is working v/ith the Title VII prograiu, 
specif:i-^^v^ 



1.1 



2.1 0 

2.3 ^tLB^^. 



2.4 .j/.a...' 



2.5 A 



2.6 



2.7 



3.0 AJ 



pace 



4*0 SCOPE of PxlOJECT 

Numbers of schools involved in Title VII prOgrar.ic 

1- one 4.-fom- 0-not specified 

2- tv;o 5 -five 

3- three 6-other 

4-2 Total nmber of students in progra:-.i A. First year 

13. Second year 
C. Third year 



4.1 _L 



4.3 Grade level of students in program; niJiiiber of classes per 
gradei and total nur»iber of students by grouped grade levels 
(by second year) 

Number of 

Grade Classes 

PS-PreSchool B ^ 
lUI^ndgtn - 
PSK ^X(<^TOTii;*HOV students PS and K 



1 - grade 1 

2- gTade 2 

3- grade 3 
4"-grade 4 

5- -grade 5 " • 

6- grade 6 

iSiO . TOTAT students gr, 1- 



Number of 
Grade .Qlasses^^ 
7-grade 7 
S-grade 8 

9-grade'9 " ' 

B TOTAL students gr. 7-9 



10- grade 10 

11 - grade 11 

12- grade 12 

C TOTAirrtuYents gr. 10-12 



4»4 1-All classes graded 

2- All classes ungraded . 

3- Some classes ungraded 

If ungraded^ specifj^ ages or grades grouped together s 

5.0 P:iOGESS VARIABLES ^ STUDENTS (Sociolinguistic) 

5.1 Students Dominant and Native language interaction and 

cultural affiliation (indicate nuiiiber of students in each 
category and specify ciatural affiliation' in box) 
(Circle any infomation which is inferred and vrrite lNF.) 



1. Total 

Non-English 
Mother Ton.gue 



2. Total 
English 
liother-Tongue. 
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v.l-Il9n-2n£ilis^^^ bmninan t I an£li si{ pp^^riaxip 5 . 0 
\l ,.N-E Dora NSIT ^ ■ II.=E-Dom" *-''liE[''lT'"'' 

j aI.s. Csome) 



NE dbi 



I Tota}. Non-English 
Dominant: 



II2 E-Dom - fflT 
MS, 

II Total English 
D03:iinant:. Z3 



-i 



E doH 



III- 



i-Don TT- 



iio... 



Total . S-Dom Zjt 
TT= TT_ + TT ' 



Grade level of students in pro^-ia:a, nu.iber of classes per 
grade, and total nmber of students by grouped grade levels 
(by second year) 

Number of Lto.ber of 



Grade Classes^_ 
P3-PreSchool S^' 
KJdidgtn 

•PSK ^^/O^ Tofiff. NO. students PS and K 9'-grade ^) 

B TOm students gr. 7-9 



Grade .Qlp'ASs.s^ 
*7-grade 7 
8-nrade S 



1 - grade 1 ^ 

2- grade 2 . 

3- grade 3 ....i. 

4- gra(Ie 4 

5 - grade 5 ^ 

6- grade 6 

^ , JS0_ TOTAIT students gr 



10- grade 10 _ 

1 1 - grade 11... 

12- grade 12 

0 TOT/iL' students 



•r* 10-12 



1-6 



4.4 1-All classes graded 4.4- _ 

2- -A11 classes uii(^;raded 

3- Some classes imgraded 

If ungraded^ specif;^'' ages or grades grouped together; 

5.0 P:iOCES3 VAilI/iBLES - STUDEIITS (Sociolinguistic) 

5*1 »Students Dominant and Native language interaction and 

cultural affiliation (indicate nwaber of students in each 
category and specify c\iltui°al affiliation in box). 
(Circle any infomation which is inferi*ed and v/rite INF.) 



1. Total 

Non-English 
Mother Ton^^ie. 



2. Total 
English 

liother-^ToiJLgue^ _ 



i-Non-^nrf-ish Dorsiinant Snfflish Dominant 5.0 



!l . N-E Don r ^'^^'^^ ^ ! JI.- 



E-Dom - KS iT ' 



Up E-Don - EtIT 



MS. 



I Total Non-Snglish 
Dominant; 30*2^ 



II Total English 
Dominant : 4^3 



NE do:;. 
E don 



5-Doin 



III 



II 



2 

Total E-Dom 
11= IIj^-l- II. 



A3 3% 



jlT pn-.Iiiigl i.sli Ppminajnt 
\ N-S Dom K-H'iT 



E-DoEi 



Kon-English : Ebcaaple: a native Spanish spea];er 
Ilother- Tongue j who uses Spanish in most contacts 
i though he may laiov; English 



English 
Mot.her Tongue 
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! N-.E Dom - El-IT 



jSxaiaplec (rare) a native English 
} speaking Puerto Pdcan child^ 
; born in New Yoric uho returns 
• to PU'^rtc iUco and becomes 
i Spanish doBiinant 



Sxaiiple : a native Spanish 
speaker who. uses Spanish only in 
familiar contacts, and English 
in^ all other s^t sc^^^^ ^ 

Sbcai'iples? 0^ native E. speaking 
acculturated i\iaerican who may 
or iXi.y not Icnow a second lang, 

2)a native E* speaking 
He>:ican-iii*.ierican child irho has a 
HiniLial receptive laiowledge of 
Spanish, but has a Latin culture 
affiliation 
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5.2 Cultural or Etlinic identification of ta.rget students in ^roc-rari ^^^^ 
by number and |i of each:. ' ° 

Indigenous iuTiericans: Ilur.her Per Gent of if inferred 

„. . Total Students check {^) 

A1 Navajo A1 

Ji2 Cherokee A2 " 

A3 Other (specify) A3 

A TOTAL No. .of ^erican Indian A ""_,['_ ' 

iuiericans of other etlmic backcrounds: 

B1 ^ liexican-A-geri nar Bl ^ 

^^Puerto-.:ican B^'^^ 'ua..' Ta^iT /- 



3j u'u.ban ' B3 

34, Other Spanish-American '"^ 

(s-pecify) 34 
B TOTAL No. of Spanish- , B ' ; ; ^ 

speaking i^aericans 



> 



C Portuguese-Ainerican C 

Fraiico-Araerican ^ ..... ... . 

(£> Chinese^iteierican ^ XO '^3.^^ 

^- Svsleimo q * * : - - ■ .• 

. - . .. y-^ 



H r^ussian H 
J Other J 



I T0T.1L nmber of H-SiiT target " 

5.3 Etlinic identity of English nother tongue stiidents ether than target 
population, if specified, by n-Jinber and per cent, 

^ ... .^n^R, Ei ^ j 

22 . no 



II TOT-iL number of EI IT students 

other than target pcviilation .2l3^ j^- 

5.4- Students* native language or niother tongue if DIFFEl^uENT 

from their dominant language. ^ 

(specify) 

Pi?ainant language Different llative Lanpua^e inji-iber Per Cent 

1~English ■* ^ 

2-Spanish ' ' 



5.5 Stiidents* Dominant Language and Hbctent of Bilincaial 



ism 



Dominant langiiage ! IKiiviber of iloriolingua] 

of students in prograva : Students 



% ■ not lio, p 



rfuuiber of students Bilingual 
to ariij extent 

not I only listening ••speahing 
^pec^ ; specj^coraprehension t a bilit3r 



iie::ican-iLierican B1 
Puerto-., lican Tflf 32* 
^ Cuban 

BzV Other SpanisIi-AT.erican 

(specify) 2U 

B TOm No. of Spanish-^ B " 

speaJcing -Aiaericans 



G P or tugue s e - A:ier i can 

Franco-Artierican 
vZ)' Chiriese-Jiinerican 
G ICsldmo 
H Tiussian 
J Other 

I TOTAJ. 'luraber of II-^EIiT target 
students 



G 

B 
F 
G 
E 
J 



r 



5*3 Ethuiic identity of English iiother tongue students other than tarjet 
population^ if specified, by nuiiiber and per cent. 



-1 QTteJt 



E2 



II TOT.iL nmber of EIIT students 
other than target population 



a3 



.a3 



5.4- Students* native language or Liother tongue if DIFFSl-DKT 
fron their dominant language. 

(specify) 

pP§iRaR't:.A^Pg3^5e. Different ilative Lanpjia^e i'mber 
1~ii]nglish • ■ 
2-Spanish * " • 

5.5' Students' roBinant Language and Sctent of BilingualisH 



Per Cent 



Dominant language i Nmber of ilonolingua] 

of students in prograiii ' Students 



A 

il 
A2 
A3 
M. 

B 
G 
D 
F 
G 
H 
J 



Nujiiber 



0^3 Englibh 

American 

Indian 

Ilavajo 
. Gherokee 

Keresan 
. Other (spec. )^ ] 
^JUS Spanish 
^ Portuguese 

French 

m£ chii^...se 

Eskimo 

llussian 

Other (spec,)^ 



/■J 



not 
spec. 



iiO. 



rTir.iber of students Bilingual 
to any extent 



not j only listening speahing 
; spec.j comprehension ^ability 
' No. . :No. 



1 . . 
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5.6 Ilecr-uitiaent of Students: 5^6 ^ ^ 

0 - not specified ^^L -^-iSK/ 

1 - English Mother Tong^ -or ,,....sh iiother Tongue c \/ 

Students are requir^u ^cipate in the biling^Lal prograii ^ X'^K-^ ^ 

2 - Only N-aiT are required to take progra:.i, EiiT»s participation ^ 

is volimtaiy 

3 Both EI'IT and ITr-SIT participation is voliiiitaxy 

5.7 Proportion of El.iT pupils in project area; see Cliart C / 5.7 ? 

n.sr- not specified on the chart {C^C-fojJ i^/^C/e£^A4cV '^k^' cH^iAT 

5.8 Comunity Characteristics (marl: ally that apply) 5.8 / 
' 0 - not specified 

^ ^ inner city -ghetto . 

2 major city 

3 sraall city, tovm or suburb 

4 - • i-ural 

5 ^' other (specify) 

. 5.9 A, Socio-econoraic status of N-I2:T participating students 5.9 A. ^3A.%:(Q''7c^to A 

(indicate specific percent of lo\j SES) ' ' V 

B, Average faxaily income, if laentioned B, iJ^a^ 

n.s, ^not specified * 

5.10 Socio-econoncraic .status of Ei'IT participating students 5.10 ]laf f^Pfit^lt^ 
(indicate specific percent of low SES on the blanZ:) t ^ ^ 
n. a. - not applicable (no aiT) ; 

GO - not specified , 

5.11 Proportion of raigrant students in project 5.11 (c^To^fi.l^ 
(Indicate specific percent) " ' "J* ' ' 
n.s, .-not specified 

,. 6.0 SOCIOLIHGUISTIC SURVEY 

6.1 Project states that a sociolinguistic siu^vey; 6.1 I £ 

I for II for II V 

il-IiiT j^roup SIIT grora 

1 was inade ._.y^^., . 

2 vrill be raade _ ^ ' . ^ 

0 ^^'t nentioned 

6.2 If a sociolinguistic yurvey was or will be made, 6.2 I Xx '^^ S 

marl: all groups included; II 

I N^MT II S.iT ^7 i ^ 

1 parents ...^^ 

2 children ... 

3 teachers , . . . 

4 community ^^^^^ ^...J™ 

5 others • - . ..^ 

(specify) 

6.3 Language dominance of N-SIT groups (checl: A^^rents, B_i/?hildren, C^yftieachers) 
FRir" ''^^'^'^ be determined by the extent each language is used in different dom ins 
SSfeb^ through various iieans of comunication. 

e.g. specify e^ctent descriptively: never sometimes ^ al;;ays 6.3 A . iSl.«A'* 



^-^rnaunit^ ; Characteristics : (ria ' . . : 5.o 

■> 'not ■specified"'- *■ ■ 

.1 inner city -ghetto 
,2 ^ major city 

3 ^ small city J town or suburb 

A ~ lairal 

5''' other (specify) 

5.S A. Socio-econoiiiic status of N-I3:T participating students 5.9 A. ^^^.^^^CVo-'jb j^- 

(indicate specific percent of low SSS) r'V 
B. Average faiaily income, if mentioned 3, fJ^S . 

n.s. _ not specified 



5.10 Socio-econonciiiic .status of HIT participating students 5.10 
(indicate £.pecific percent of low SES on the blaiil:) 
n.a. - not applicable (no El-IT) 
00 - not specified 



5.11 Proportion of inigrant students in project . 5,11 _^7,^ fc-7o.A,z) 

(indicate specific percent) — - — ( f 

n.s. "not specified 

6.0 SOGIOLIHGUISTIC SU?uW 

6.1 Project states that a sociolinguis tic survey: 6.1 I 

I for II for II I 

il-Ii-IT ^^roup :i:Jx group 

1 was iiiade y^, 

2 v/ill be made ^.^ 

0 not nentioned 

6.2 If a sociolinguistic survey v;as or will be nade, ^ i\ ^'t 3 

marlc all groups included; II J 3^ >^ 

I N-MT II ESIT ^7 ) ^ 

1 parents ..V^.. .._V^. 

2 children ^ ^ ^ _ _ ^ 

3 teachers . j^... . 

4. cormunity ^ 

5 others . 

(specify) 

6.3 Language dominance of 11-3 IT groups (checl: Aj^rents, w^iildren/ C^^/tJeachers) 

vdll be detenained by the extent each language is used in different donains 
through various raeans of conirnunication, 

e.g. specify extent descriptively:; never^ sometiiaes^ always 6.3 A f^^fii^ 
USS NON-ENGLISH LAICr. US2 SiTGLISlI ' C . 

DCSdAINS: iLISTET^ 

1 Hone \.Btj^(^^^..J^lMUL^ ! ..^ZIX^Z ! ] Js^iii^l^^ \ [[V^. 

2 Church ' 

3 School 

4 Uork 

5 Socializing ^ 

7 filxi-TV-radio ^ /?(U/?r 

8 mgazines^new!^... . . . _ _ ..r. . . ' 

9 Others T.,....! . \ * ' • - • • • 

(specify) 



..I 
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first gj'acUi in one of our experimental bilingual educaliun i l.L.sses. 
Slie developed a rc;jislance. not only lo iPI but. to bilingual rilncat iun 
for her child. We had lo Insure that; \vh^ '^ teaching bilingual iy v.'ilh 
our bilingual teacliers, the regular classroom teacher inslriLCted the 
Parents y\ssociation President's child in English rather llian in tlu; 
child's native language. The child is English dominant. 'J'hi:; was 
not seen as a seri'M.is social situation for our program. We also had 
two other caso*^ of 180 children. V/ e made sure that the wishes 
of the paren^ as i i^eir child's participation in tljc direct teaching 
aspect of the ' al education program was foUovv'ed. 

We did secure during the months of October and Nov ember par ental 
consent sli ps for children to continue in the program. We foilow^ed 
this approach when we saw that it would be difficult to shift children 
in the program in terms of whether their parents Vv/auted tliem in- 
cluded in our classes. The classroom teachers, according to our 
informal conversations V/ith them, would resist this type of move- 
ment, Tiii^: would consequently endanger the wdiole program. Ou.t 
oi' approximately 180 children in our program, we received responses 
from 120 parents. We found that 112 parents accepted the bilingual 
program and v/anted their children to be in these classes. Eiglit 
parents did not Vv'ant their children to receive it but v./ould allow tlicm 
lo continue in these classes. Consultations indicated that they wanted 
no <lirect bilingual instruction but would accept indirect bilingual ir. - 
struction. Program delays n^:ule us decide to select uiu* romn as a 
Working model-type classroom. Tliis idea was dcvLdoped in D(»ceml>er 
and January. Thus we can persuade other classroom teachers by a 
concrete example. The paraprofossionals and teaciicvs can say: ^'Ves, 
bilingual education benefits all children". 

We selected one first grade class as our model. We channeled into it 
many of our resources . We organized the class, worked with small 
groups, brought in our project peiraprofessionals, gave intensive train- 
ing to our paraprofessionals, th.- classroom teacher and the bilingual 
teachers in IPX as well as in native language instruction. We used the 
bilingual approach in teaching concepts and in the use of language in 
teaching mathematics. We believe this technique did work. Our 
model classroom showed a great amount of progress improvement. 
We were able to use this as a selling point indicating success for our 
bilingual program. We fully trained children in the use of the learn- 
ing, laboratories. We stressed classrooni management and responsi- 
bility on the part of children in the use of the equipment. Our model 
benoiited from our hiring of staff personnel (the cvaluator in January 
and February, the teacher tr:.iner in S'ebruary, the supervising clerk/ 
stono th' day after Washington^s Birthday). We saw g.reat ]jrogress 
not only in our model classroom, but also in the rest ol* the prui^rani. 
Oiw nunlel worked. We needed to implemcMil it fully I hroui.'h< »ut thi' 
rest ol* the project. 



6./. If not included in survey, how was student ^s language dominance 6.4 I 

determined? j II 11^ -Jf 

1- inferi-nd by of surnajiie . _X 

2- €^ .v.. "omial testing of students \sj(^. 

3- aBL>ououd by Infor/aal raeans (specify how) 

4.-not mentioned ' 

6.5 So£ijDlj,ng:u^^ includes.; (checic all that apply) 

An analysis to deteiTaine if an interlanguage exists . 
in the conuiixonity, (e.g.^ a mixture of two languages 
v/hich serves as a single systevu of coiUjnunication for 
a group of people). 
1--yes 

0- no 

Attitudes toward raaintenance or shift: 

6.6 ^^J""^'^^ parents' attitudes toward naintenance of child 6.6 

N-MT in particular domains cf use or complete shift 

to English 

1- yes 

0- no 

6.7 3\iT. parents' attitudes toward their children's learning 6.7 

of the N-SfIT language -.^-.^ — 

1- yes . ' / 

0- no 

6.S . Children's own attitudes regarding the second language 6.8. O 

they are learning and the speakers of that language 

1- yes 

0- no 

6.9 If not included in survey how were parental and/or 6.9 O 
coriTiiiimity attitudes toward N--EIIT mintenance ^ 
determined? 

1 - will not be assessed Cc^ ^yA ^ \ 

2- vdll be assessed, method not specified /^'"P .^^} 

3- has been or vrill be assessed by iuethod other than 5« Y ^ 0 ^ C ^ 
sociolinguistic survey (specify how) ^jQjfq^SlC^^ S*M(PS 

6.10 1-After sociolinguistic survey is mde, how does it influence 6.10 

program? (specify) (e.g. transfer or main tejjance instxixctional 
programs) T-^rcuttK 1'"««4fcf«Q <«itfci>l -fte. ckcJS 

0-not mentioned ^ vi J U V I ' 

^.0 STAFF SELECTION 

^^^7^1 Linguistic background of project teachers, by nuiiiber in each category: 



a group of people). 

0- no 

Attitiides toward raaintenance or shift; 

6a 6 11-311 parents * attitudes toward raaintenance of child's 
N-EilT in particular domains of use or complete shift 
to English 

1- yes 

0- no 

6.7 T3:'iT pax^ents' attitudes toward their children's learning 
of th, ' Ti^mT language 

1- yes 

0- -no 

6.6 Children's own attitudes regarding the second language 
they are learning and the speakers of that language 

1- yes 

0- no 

6.9 If not included in survey hov; were parental and/or 
cormunity .'^:.iiitudes toward K-Si-iT maintenance 
determined?. 

1- will not be assessed 

2- will be assessed J method not specified 

3- -has been or vdll be assessed by iiiethod other than 



6.6„ X ... 



6.8„.. O 



6.9 



sociolinguistic survey (specifj'- how). fjjilSltlf^^ OtfiSSl^T ^t-APS 



6.10 1-After sociolinguistic survey is ma-de^ how does it influence 6.10^ 
program? (spe.cify) (e.g. transfer or nairiteijance instructional 
programs) "rKrou^lv (oMnaae Trouprft^ uitfdin -f^ite- c|<is:5 
0-not mentioned ^/ Vj ? J 



7.0 STAPF SELECTION 

7.1 Linguistic background of project teachers, by nuiiiber in each category: 
(indicate non-English language in each bo::) 



Lang-uage dominance not specified 

Mother tongue not specified 
not specified v/hether monolingual or bilingual 



(if any information is not 
specified^ cross out that 
heading and complete the 
rest of the chart) 



I IT E Dom. 




NEMT 




IX E Dom 




;EMr 


N- 


-pr E Dom* 







^ jB-3iling ual 

,._iN= _j 

i ix= 



7.1 



A Total Hmber 
lionoling\ial 



B Total Number 
Biling-ual 

7 



Total Kmber. 
of T&Gcha^ 





A 


.No. 


p 


I 




I. 


B 






II 


A 




II 


B 


JO 


m 




A 






B 






A 








B 




7 




N 




X 
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7.2 Lin ^istic background of project aides or porap rof oGsionals. by number: 
(indicate non-English language in each hoy.) 



Jl^anguage dominance not specified 
Jlother tongue not specified 



Jlot specified whether monolingual or bilingual 
A Monolingual B Bilingual 



(If any information is not 
specified, cross out that 
heading and complete the , 
rest of the chart) 



7.2 



No, 



I N-E Dom 
N-EMT 

II S Dom. 

II , E Dom 
N-EJiT 



A Total Nvunber 
Monolingual 



/ 



I A 
I B 
II A 
II B 
II.A 

ii'b 

1 



B Total Number 
Bilingual 



N Total- NiHaber 
of aides or 
paraprof essionals 



A 

B 



£5 



- 7.3 Lan guage (s) used bv bilingual teachers : 
(Mark all that apply) 



7.3. 



- 1 wBilingtial* teachers teach in only one language 



C '70 p^XL 

la-Bilingual teachers v/ho teach- in /only one language teach ir. Lheir 
dominant language, whether that is their native or second language. 



Bilingual teachers who teach in only one language teach in their 

native languages 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
1_0-not specified 



2-Bilingual teachers teach in both their native and second langioage, 
regardless of which is their dominant language. 



0-language(s)uBed by teachers not specified 

7.4. Language (s) used bv bilingual aides or paraprof e ssionals s 
(iJarlc all that apply) ^ 
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1 -Bilingual aides iustruct in only one lang^iage ^, . 

1a-Bilingual aides who instruct in only one language teach in 

their dominant language ^ whether or not it is their native lan^ge. 
■illngunl aidr-is who instruct in only ono lang. tccch in their native lang» : 
lb-only if native language is ale o their donlncJit lu.nguc.ge 
Ic-wvon if native language is not their dominant language 
1-0 not specified 



.• • II A ^ . 

II E Dom . . ' ' ' ^ II B 

MT • II.A 

' \ llh ~ • 

II E Don ' ^ ! ' 1 A J[0 

1 N-EiT ! B ^ t SO 

; 

N Total Ntmiber 
A Total Number B Total |?uinber of aides or 

Monolingual Bilingii^al para prof ^ sionals 

7.3 Language(s) used by bilingual teachers s 7.3 ^ 
(Hark all that apply) 

1- Bilingual teachers teach in only one language (L '70 p^^6 

/ere:;/ 1 - 

la-Bilingual teachers v/ho teach in only one language teach u.;. oheir 
dominant language^, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native languages 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
1-0-not specified 

2- Bilingual teachers teach in both their native and second language, 
regardless of which is their dominant language, 

0- language(s)u8ed hy teachers not specified 

7.4 Language(s) used by bilingual aides or paraprof essionals s 7.4 ^ ^ 
(iferk all that' apply) 

1 - Bilingual aides instruct in only one langxiage 
la-Bilingual aid^s who instruct in only one language teach in 

their dominant language, whether or not it is their native language. 
...ilingual aidDs who instruct in only ono lang. teach in their native lang.s 
lb-only if native language is :ilco thoir doriinant language 
1c-v.vcn if nativo language is not their dominant language 
1-0 not specified 

2- Bilingual aides instruct in both their native and second language, 
regardless of vriiich is their dominant language. 

O-language(s) used by bilingual aides not specified 

7.5 Cultural affiliation of teachers/aides^ prc.iect director and evaluators by 
number and percent (Mark all that apply) Specify cultural affiliation. 

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluator(s)No. %■ 



C-not specified 
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7.6 Selecjy.on_ofJ]tp- IT teacher^ ^f^ ^ pace 7 

specified ^ 7.6 No. ^ 



itoaber of N-HIT progran teachers from local coircuionity f!^- 

Q'^d % total H-HiT teachers * 

indicate specific piiTcent on the blanl:, or 

if specified descriptively, 
■ ^ , 1-few 

^= teachers g-sorae 
B = aides 3^^^^^.. 

4— most 

5- Hore than half 
(>-not specified 



7.3" Teacher jgualif^^^^ - Training priDr to project ^pf^- 

^Indicate nmber of is^cher^ with each qualification^ 7* Q . O ^ 



no. 's 



if given) ^ ,| J^ ^/' 7 
iw;3).-c[aalificatioHs not spxziEfied ) j / 

O-previous courses isot specified 
1 teacher must me^t a "specified , level of language proficiency on a 
''^''* standardized prc3ficiEB^cy test of the non-Englieh language tlarough 
which (s)he will insfeuct 
2, teacher must meet a ^ecified level of coriiraunicative competence m 
"'' ^^'"the non-English language determined by a structur-ed interview 

3^ previous teaching through N-EtlT. (in country where it is a native 

langTiage, in Peace GcasjDs) 

4. ^. Nrevious teaching iniilocal axBa 

5v J. .. courses in N-MT lan^g^ 

courses in N-E literaiSare 
7/ /_G?Satent (e.g. Social studies) co^ar^s learned through N-HIT 

5. '^^aHy previous education*. through..N-Et-iT 

^courses in teaching .22SL ^ . 

10". ^ _ courses in Eaethods of teaching N-ElilT language ^ ^ 

ll*lIJ^.coiirses in methods:, teaching coatent (e.g. math) in N-SIiT 

12. ^^2 certification in ES-&. i 

13. "*^ certification in te. ^hing M-MIT 

I4..2I _cross cultxiral couraes ^ 
IS. ' courses in the cultjua-al heritage, values, deep culture of N-MT 
XGm other qualifications:,, ^ecify 

8.0 STAFF DSVELOEHSWT S^f ^-^^^t 1 c - 8.1 A ^ 1 jTj 

0-No staff training J^^itioned 

Pp9p" "JS^I T^^^ A. For B. For Para- 
^lyj^ ^^^^oT^j?3J3K^o^^ prpfps_sipnals . 

liiark all that apply^V 



4- most 

5- more than half 
0-not specified 



7.8" Teacher ^Qualificatipi]^^^ - Training prior to project „ ^ ^ ^ ^ 
riVdicate number of teachers with each qualification^ 7.S — —jr.- 

if given) ^ 7 
n.s. -qualifications not spclfied ^ ) ^\ 

0-previous courses not specified 

1. teacher nust meet a specified level of language proficiency on a 

^ standardized' proficiency test of the non^-English language tlu-'ough 
imich (s)he vail insti ct 

2. teacher must meet a specified level ^of comraunicative coripetence m 
" the non-English language deterrained by a structur-ed interview 

3. previous teaching thi'ough N-^IT Un countrj^ where it is a native 
language, in Peace Corps) 

4..^ ^previous teaching in local aroa 

5.. r poises in lI-SvIT language structure and usage 

6. 1' courses in N~E literature 

7. "./.! content (e.g. Social Studies) courses learned through N^-EiiT 

8. ^ "any pisvious education thi^b ugh N-Et*lT 

9. _ ^courses in teaching SSL 

10^. "J courses in methods of teaching N-KiT language 

'llvU. courses in methods of teaching content (e.g. math)in N-3-iT 

12. ^ certification in, ESL 

13. ^' "certification in teaching N-MT 

l^/J^*/cross cultural courses ^ ^T -ttt 

15.. _^_courses in the cultux^al heritage, values, deep culture of N-iUli 
16.,"_^ Jpther qualifications, specify 

8.0 STAEF DEVELOH-IEWT S t^^^t - ^ 8.1 A ^ X| ^ 

0-No staff training mentioned 

8;.l The^ P^PiiLci^s^ofTej^^^ A. For B. For Pcra- 

&Ii^L-i^r, i?£y^^§£.^^^ prof ossiohals » 

(mark all that apply) 

n.s. -Training indicated, but nature not specified 

1- Snglish as their second language . 

2- The teaching, of English as a" second language 

as their second language^ 

4.-The teaching of X as a second language 

5-Hethods of teaching other academic subjects _ 

64'i0thods of teaching other academic subjects 

. in X language ^ . 



8 . P stated n oals o f teache r training; are : 8 . 2 ll ri^ s Students 

^ ^^-I N-EMT II EM^ 

1- Understandinr>- of socio-cultural valued and practices or . 

2- Cross-c\Tltural training^ ^_ . 

3- Sensitivity to ethnocentricisin and lin^xiistic snobber;^/ ^ 

l^-yiirareness of the social-emotional development of \^ ^ 



5- Strategies for accomodatin^v the different learnin£i 

styles of .. . 

6- Stratec!;ies for cognitive development of ^ y/ 

T-Strategies for reinforcin:.; the self-este.exa of_ ^ 

8-Methods of cross-cultural teaching or teaching the 

bicultural component . _^ 
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9- Fonmilation of pupil performance objectives ■ ^ 

10- Methods of evaluation of pupil performance objectives 

List specific clJurses if given (or Xerox and attach) 



CLASSROOM JNS^J'RUCTION 



K Our two Chinese bilingu:il Icaclaer^i cn-iployud in Sept cnib'jr hctd liiilc 
public sclaool experience and no training :il all in our oral langiic'ti^Lr 
program. \Vc designed a training pr ograivi with our consultants, Dr, 
Paul- King and Mrs. Eva King. Tlais program uses proven I.aiiguaiic- 
Through-Literature program wliicli liad been developed as part of a 
USOE Research Project between 1964-67 (D- 107). 142 lessons, 
songs and pattern material wore available to us only in Spar.ish and 
English. Our two Chinese bilingual teacliers then translated tliis 
material (including about 33 songs) into Cliinese. We developed an 
ongoing program of translation of materials. We began to implement 
our prograni, entering into t]ic Pre-K and K classrooms, in late 
October and November. 

2. Our'Olnnese bilingual teachers as well a.s our Spanisla bilingual 

r teachers laad difficulty in graspijag tlie concept of content teaching 
in t he native lanpuage. This difficulty, we feel, is due to ihc: com- 
plete donainunce of English at P. S, 1: Tlaere are iv.'O clas.sruom 
tt:achers. Tl:iey are of Chinese descent, li^^lli of tlicm teach only in 
English, They have indicated that they are not able to teacla in Clnnes'e. 
Tliere are no native Spanish- speaking classroom tc:achers at P. S. 1. 
'I'lu:3-e is one Chiner.c bilingual teaclier in Scliool Communily Relations, 

There is a great deal of emphasis on reading and remedial reading 
techniques, in Engiish> done on a wliole grou]5 basis. We see tlaor.e 
was little individualization of instruction. Tlie selection of tlie oral 
Language- Through-Literature progrann, tlie Read-With-Me stories, 
as well as IPI in conjunction with the Learning Laboratories poten- . 
lially gives us a way of breaking dov/n the present classroona setup. 
We can organize for individual and group instruction. In tiie summer 
tlae Project Director did coordinate and foUov.' through on delivery oi 
the curriculum materials and equipment (technology) needed to help 
us implement and facilitate individualization in our program. The 
Learning Laboratories were delivered abo\it mid- September, The 
IPI program materials were delayed in delivery until about January 
1970. In t])o interim period, September, October, November, we 
had translated all of Level A into Spanish and into Chinese, I^elay in 
delivery of materials made it difficult to implement our program for 
math in the native language (concepts). Many of our children in ihc: 
firsSt and second grade had developed past the Level A materials. 

3. The Parents Association at P. S. 1 developed tin: theory thai if IPi 
could not be applied to tlie total scliool, then it cannot be ai)ijlii-(l lo 
any of Die clas.se:^'. Wc experienced resistance^ from the t\irenls 
Association (Parents Association president), who had a claild in tin- 
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t'irril L;i'acU^ in oiio of oxiv c>:pt'rinic-nla J. bilin|^;ual (.-clucation classoj*, 
SIil: duvuiupcd a r c -iistance. not. only ip iPl but. toJj»ilinijUtil tMliu.-ation 
' fox' )ior child. Wc liad to insure thui when tcachinj^ bilingually wiih 
our bilingual leaclicr?, the regular classroom teacher instructed ih<.: 
Parcnl.s Association Pvcsidonl;^ s child in English ratlicr llian in tin.: 
clnld-s native language. The cliild is English don-^inant, TliJii was 
not seen as a serious social situi lion for our program. \Vc also l)acl 
two other cases out of ISO children. V/e made sure that the wishes 
of the parents as to tlieir cluld's participation in the direct teaching 
aspect of the bilingual education program ^vas foUowed. 

4. We did secure during the months, of October aiid November parental 
consent slips for children to continue in the program. We followed 
tliis approach when we saw th^lt it would be difficult to shift children 
in the program in terms of whether their parents wanted them in- 
cluded in our classes. The classroom teachers, according to our 
informal conversations vvith them, would resist this type of move- 
ment, IMiis would consequently endanger the whole program. Out 

of approximately 180 children in our program, we received responses 
from 120 parents. We found that 112 parents accepted the bilingual 
program and v/anted their children tc be in these classes. Eight- 
. parents did not want their children to receive it but would allow lliem 
to continue in these classes. Consultations indicated that they wanted 
no direct bilingual instruction but would acc ept indirect bilingual in- 
struction. Program delays m:ule us decide to sol eel out- room as a 
working model-type classroom. This idea was devc-Joped in D(».coml)<.ir 
and Januctry. Thus we can persuade other ckissroom teacher b by a 
concrete example. The paraprofossionals and teachers can say: "Yes, 
bilingual education benefits, all children*'. 

5. Wc selected one first grade class as our model. We channeled into it 
many of our resources . We organized the class. Worked with small 
groups, brought in our project p^iraprofessionals, gave intensive train- 
ing to our paraprofessionals, th^- classroom teacher and the bilingual 
teachers in IPI as well as in native language instruction. We used the 
bilingual approach in teaching concepts and in the use of language i!i 
teaching mathematics. V/e believe this technique did w^^rk. Our 
iiiodel classroom showed a great amount of progress improvement. 

We were able to use this as a selling point indicating success for our 
bilingual program. We fully trained children in the use of llu: learn- 
ing laboratories. We stressed classroom ni^magement and responsi- 
bility on the part of children in the use of the equipnient. Our model 
benefited from our hiring of staff personnel (the ev^iluator in J.anuary 
and February, the teacher tr..iner in February, the supervising t:lcrk/ 
steno the day after V/ashingto3i* s Birthday). We saw great progress 
not only in our model classroom, but also in the rest oL* the program. 
Owv model Worked. We needed to implemont it fully throughoxit Ihi* 
rest of the project. 
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Clas sroquT instr^uct ion and nianagCMiicnt: y,'as promoted in our l\vo 
second grade classes or in our otlic;r first grade class. October, 
November £U"id December were used for tr^iining our bilingual pro- 
ject paraprof essionals. We trained our project native language 
teachers in the IPI system, in classroom management, and Die dc- 
vc?lopmenl of oral language materials. Children in the first and 
second grade were trained in the use of our learning labox'aloricjs, 
and management of project niateriiils. We had lo train classroom 
teacliers in tern"is of new requirements needed to manage claiis- 
rooms. 

Classroom teachers resisted strongly our iPI system. This Vv^^is 
due to the lack of a summer training pro gram for all of our project 
per sonneL_ Once school begins, it became extremely difficuir(on a 
voluntary basis) to bring about the required teacher training needcrd 
for a program of this sort. We requested and were denied several 
times, the use of part of . the school day for training our teaeliers. 
We woi-ked artnnid this by having the Research for I3ettei;_SchgpJ.. 
people visit our school. They g ave training sessions iu the after- 
noon to c:lassroom teachers and parai)rofey .sionals. W ihc project 
slalT, covered their classes. The Project JDire.cU>r also cv)vei-t'.cl 
classes. We were able to receive, on a piivt time basis, the services 
of (he district teacher trainer assigned to the school. As the class- 
room teachers and the paraprofessionals became better traini.!d, 
we then began to institute a policy where our own project p.er Sonne i 
were trained during the morning on a weekly ongoing basis. 

The efforts of our IPI training program for Jhe classroom teachers and 
(lie project staff eventually brought about a complete acceptance and 
strong support of the IPI program. Today, all of our classi'oom 
teachers'are fully behind the IPI program. They wish to see it con- 
tinue. 

Our project staff is fully behind the IPI program. We wish it to con- 
tinue. Our evaluators indiccite that the children and parents fully sup- 
port the IPI program. Some children are beginning to show a drama- 
tic change ^md growth and understanding of. arithmetic concepts due; 
to our teaching, in native language as well as the opportunity to oper- 
ate individually at their program level. In the period of February 
through April, we have been able to niakc up a great deal of our lost 
lime in terms of schedules. It is quite difficult in a few months to 
determine whether oi' not we are really progressing in terms of dc;- 
veloping children's concepts in this curriculum area of math by using 
the native language. Mowevex* we do note thi^. enthusiasm tliat all of 
our children show for the math aspect of the program as well as lor 
Language- Through- Literature aspects of our program , When yuu 
enter a classroom almost all (9 5%) if not all the children iii>peav to 
be tlei^ply involved in the program. .This inilieali^s we are luakinp. 



a great deal of progress lowarrls iiidividuali/^ing iiislruction Ihrou^d) 
native language use and bur i)}dividual.i^ed n^atc-rials. 

9. One second grade clas.sroom teaclu^r leaves the prugrain al llu* begin- 
ning of April. She is getting married and moving to Austin, U'exa."-. 
We found that v^e are a]:)]e to make 'a smooth transition, ller replace- 
ment spent several weeks breaking into the class and learning about 
our bilingual program as well as tlic Individually Prescribed Instruc- 
tion system. V/c found that she was extremely coop(.:rative. S]\o 
learned quiclcly our IPI system- No doubt smoothness in traiisitioji 
was helped by the fact that v/e v/cre providiiig for at least A5 minuti^s 
to one hour a day backup services througli the bilingual segment of 
our prograi7-i to her classroom. 

10. One groat weakness in the classroom in struetional segment of our 
program was the need for teacher , development and retraining. We 
attempted to strengthen our teaicher development component by iiUro- 
ducing to our classroom teacliers, our teacher trainer, as well as 

to the administrative staff of the school the opportuidty to enroll in 
a course in bilingual theory atN.Y. IJ. We were partially suc:cess- 
fill in our attempt:>. The classroom project teachers who enrolled 
in the course and then drooped it after several Vv-eeks. Classroon^ 
teachers indicr.'tted that this course on bilingual theory and practice 
did not meet their .special needs. Uow.ever, we were abh^ lo gain 
administrative sui:)port because the then acting Prineipal as well a.s 
thc> teacher trainer and several of our project teachers remained in 
the course and were able to apply many of the things they learned to 
our program. 

11. We v^ished to modify the iu-service trainiiig design in our Title VII 
project to include participation of staff members in the course teach- 
ing with a bilingual approach sponsored by New York University and 
taught by Ilernan La Fontaine, Principal of P. S. 2 5, a bilingual school 
in the Bronx. Wc found that Miss Sundack , the Acting Principal, and 
Kirs. Cahane, through course participation, were able to make greater 
contribution toward our Title VII program, helping facilitate the impK;- 
mentation of our bilingual program in the first and second grades. 

12. W^e began to see in February and March, 1970, the beginnings of wide- 
spread parent support for our program. By using our Chinese speak- 
ing evaluators, we were able to determii-ic that (or the Pr e-'K"*'ahd K* 
or^nniJai 1 g u age - T 1 rr o u g i i - L i t e r a t u r e program, parents were in full 
agreement as to benefits of tliis program for their children^. We did 
find that parents felt their children were not getting enough instruc- 
tion; if they had it their way, they would increase tlie Chinese seg- 
nients of our oral I.angtiagci- Through- Lite rature program to the [K)ini 
of where it would be virtually the total classroom [program. 
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13. Comprehensive fe(idback from evaluators, auditor Js, teachers, para- 
— pi'<.)ieH sionals ajuJ all ]>}'c>ject uersonp,tj). nuulc us see tlie neud to ];re- 

pare in a systematic way multi- cultural l■n^lterials. These inatcrials 
according to plan will bo inadc available in Spanish and Chinese as 
■ well as Englisli. 

14. As our bilingual (really, trilingual) program is developing, Vv'e hope 
that more and more Chinese and Sp^^nish speaking i-ilingual toacliers 
are recruited as regular classroom teaciiers. In lernis of long i-cmg<.' 
goals, all classroom teachers and paraprofcssionalb must begin to 
see the need for bilingual teaching Tor all of our cliildren, Cliinese 
may be an importanit requirement for the classroom teaclier in P. S, 1. 
Furthermore, cultural avv^areness of the plight of the'Spanisli speaking 

. child (Puerto Picai)) at P. vS. 1 needs to be further developed. 

15. Our class L-oom program began to develop and pick up steam in Jaiuiary, 
February and March. We saw the need to give our project teaciiers 

A lilllcj l)il more preparation time. We modific^l our livci day schechilr. 
We switched to a four day schedule (one day for preparation of mater ieils 
and reports, training and conferences), V/e found tliat the four day 
schedule was able to make our program more effective. Furthermore, 
Nvc began lu make grovip planning and group decision making through VUe 
use of conferences and delegation of authority. Group decision making 
was encouraged in all of our iietivity. 



Methods^, Jeache^^^ (Kark all that apply) 8.3 ^^^|^^/ ^ 

2- exrperiential, teaching supervised by master teacher ^ 

3- worlcshops where teachers offer suggestions to each other 

^01 r^'f °^ video-tapes of teachersfor feedbaci: on hov/ they are doing 

^ $-cross-cultural sensitivity training, t-grouos ^ 

P'xiO .i-in;teraction analysis (e.g Planders systen)', , 

^ /pother (specify) ^eSCQrci* -ftp l?e#er ^cA«oU JOIffU "-^iWm^ J^^fO^^ 

8.4. ££2j|ct jprpvidgs,^^^^^^^ j5 y 

ais foiijoint. less^^^ .. 1-yes^ 0-: not mentj^^Sd _^ . , ^ ■ 

8.5 tel5.?.liLrmdes_fpi^ cpur'^e credit 8 5 O con-f^wcric* - 

iovsrd^e^ual^ 0-not menti^'^r^ p ,30 C% 

Hov? feifyT:Zl ^ ^ jC^IToy 7e 

8.6 Pa^-aDTofes^^ ^ ^ ^ V -i^ 

1 - teaching v/hole class 

2- teaching snail groups 

3- tutoring individually 

4- clerical 

5- contributing to biJultural component 

\Af\ specified --7 j 

.'^0 G-University faculty _j/ —jr - , 

-'' ^N* J ^ 2-project's Ilastor Teachers ~_ Co) COr»<£M ItCfWTX 

f J<'^--l-project's teachers , 

^.>(^ther (specify)^^r^^^ -J^ 

l O- 8.8 feber^dj'roporj^pn^o^ training who 8 8 ^ 

are: ^ — ""-'-.-.y.. 1-^-^ 

1- bilingual 3"*- ^ 76 

2- bicultural — ~ 

• 3-N-2ruT (specify background) 

^!|l8.9 TrainuigJ^ty^oyi^ P c JSL 
'v 1 -during a summer session -J85s — 
1 J 2-d;iring the acadeaic year 
YC**^ 3-other (specify) 



EJ^C 8.10 agtent of training; 



B (indicate no. nf> hn..cV 8.10 



J* 5 Fro.jjscf provides, for paraprof essio^^^ t o receive covirse credit 8.5 C% 



toward even tual certification: 1-yes 0-not mentioned 
How? (specify) ^ ^ 



K-eicoy 7 e 



8.£ 



'/oh 



Go? 



^ » 6 ' Faraprofessipnal' s. rol e ; 

1 - teaching whole class 
2~teaching siiiall groiips 

3- tutoring individually 

4- clerical 

5- contributing to l}i;u3,tural component^ . 

how ? lA<i£±ii^.JBll^ 

6- liaison v:ith p3rrents 0 

8.7 Training for pro^ie^t teacher_g, and„^^^ 8.7 A_9_^( ^ 

(mark all that apply) A for teachers B for aides Bj_9 ^\ . 

0-not specified ^ , 

©•University faculty (kS Co^^ulht^^S. 

2- project 's ilastor Teachers . , _ . , 

f^i-projGct's teachers . ^ . ... ^ 



/j C/ 8,8 Number _^d_ Propor,^^ of personnel giving, Aeacher.trAinjm 
are.; 

1 - bilingual 

2- bicultural 

' 3-N-StiT (specify background) 

A^'c8.9 Training is provided s 

1- during a summer session 

2- -during the academic year 



8,{}1 



no. 



V 



vc^^ 3-other (specify) 

8.10 Ebrtent of traininR; 

A 1-.appro:ciiiiately equivalent to ,a 
college course 
2HEicre than one course 
3-less than one course 
4^-0 ther (specify) 



3 (indicate no. of houi^s) 

. 5 : ^ Treeliy 

6 iuontlily 

7 bi-riiontliljr 



8.10 



7 



no. 



^•11 Nimber and ^Proportion of teachers attending, training; 

or: if specified desi'.r.-iptively, . indicate : 

0- not specified 6-moGt 

1 - 100^ 7 -many 
.?-.more than 15% 8-few 

3- 50-74^ . 9-other (specify) 

4- 25-505^ 
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9.0 TSACHERS^ ATTITUDES 

9»1 Teachers^ a ttitudes. _are . as sessedj (Mark all that apply) 

0- not mentioned 

1- to N-St'IT language or dialect 

2'-to N-MT students - expectations of achievement 
3-to N-EtiT culture 

4,-prior to participation in bilingual project 

5- after project traini-ng 

6- after participation for a period of tiiie in project 

- - 

7- through a questionnaire \. N^'v-^ 
fi-other (specify) ^ J_ ^ 



9.1 .«,A,7 , 



i 



pace 9 

10.0 STAFF PATTEillS 

0- not specified l-biiTngxial teachez: ^^^^ 

1- ^teaiti teaching 2-SSL teacher 10.2 A ^ 9 

2- cluster teaching 3-bilincual coordinator ^ / 

3- snared resource teacher . A-aides or paraprofessionals 5^-<- ^<>^ 0 Y 
-other (specify) . 5-consultant psychoth-^rapist ^ 

or gmdance counselor 
6-other (specify) ♦ ' 

0-not specified ^-CIC? — 

10.4. to\agej3icabe:r of_aide^^ per class; 10. A - 3 
0-not specified .-fi-^ 

10.5 Aw-ag.e jimb.eAl££JlraiIjPXJ)j^^ 10.5 _jt3 

0- not specified ^^.'70- ,0.7o; 5^ - /^"-ey 

10.6 3pecia.l aide_,to_.pupi]j^^ 10.6 / jl. ? C 

1 - individually by: 3-teacher 

2- in siiiall groups ^--special remedial teacher 
0-not specified 5-paraprofessional 

6- parent tutor 

7- older student tutor 
S-peer tutor 

9- not specified 

10- no special help given 

11.0 IWSTRUCTIOm GOIIPOmT - DUIIATION m I3][TMT OF BILINGUAL COMPONENT 

11.1 Dui-ation of Bilingual Education (policy) I II ' IIj_ 

Nrmi|Ji£Ha£e_vaL^^ .^^ -^^^ 2J3q. . 

(mark all that appl^ ^ ■ 

0- not specified how long 

1- as the alternative langniage of learning \/ 

for as long as desired . •— 

2- as the aedimn of instruction for special l/' \/ 

subject matter (e.g. cultural heritage) " 

3- only for the length of tiiue necessarj^ for 

the acquisition, of sufficient English to " 

perait learning of academic content at an ^^ ^ J I % 

acceptable level in English IJ^ 

■ ■ O _ . . ■ . Ill 

EWCll-2 goy.,|affir^^^^ 11.2 O 

. . toi-:.;iri^:iL^pup..thrpu^^ ....-A-t-^ 



G-nct specified 

10.4. :!kverM§.ia5?5!er j^^^ ^O.U , a 3 

0-not specified 

10.5 Avej'ag.e.iii^^AUejtL-Qi^^^ Xor., para- 1 0 . 5 ^ 3 

prcfessionals) per clas : / ^^.^^.K.' ^ovi^ 

0- not specified ^C^'To- f0«7o) 5^-eX-^»^<i/'?(3 

10.6 Special^ aide. .Ap..PliPils. haying most dif f i_^culty^ in_^leaxning 10,6 / j jT* 
is, given: ' «/ ' 

1 - individually by: 3~teacher 

2- in Sioall groups ^-special reraedial teacher 
0-not specified 5,-paraprofessional 

6- parent tutor 

7- older student tutor 
S-peer tutor 

9- not specified 

10- no special help given 

11.0 INSTriUCTIONilL COIiPOiffiKT - DUll/lTIOlJ lUlD EilTEI^T OP BILINGUilL COMPONENT 

11.1 Duration of Bilingual Education (policy) I ll II j_ 

RTM}^^.]rSPE}^E§^yA}-J- be, maintained in. prpgrani s .{E WU E DOi: E iiOii 
(mark all that apply) iJE^iO: eIvE mm 

0- not specified how long . 

1- as the alternative language of learning ^_V^ .._Jff; . 

for as long as desired \ 

2- as the Bedivmi of instruction for special .JUiH^ ^J^L. 
subject natter (e.g. cultural heritage) 

3- only for the length of tiiue necessarj^ for 

the acquisition of sufficient English to ^ i 

periiiit learning of acaderaic content at an I J\^3t, 

acceptable level- in English Ij /i^JjF 

iiiZ„:; 

11.2 Hpx fflaM.T.§s^rA.iLoe.^^ is opt^iiaa_l for ipstructiOT^ 11.2 

for IWiS.g^^rpup^ 

0-not mentioned 

if for a particular nmber of years: 
1 23A5 6 7S9 10 

(if specified in teras of a condition, please state it - 
■ e.g. "if a child begins learning in iJ-StlT and English in Pre-Kj 
N-EtlT instiniction should continue through high-school") 



Duration of Bilingual Education (in practice) (llarlc all that apply) 

n«3 Second language . learninj;_ is introduced in whioh grade: 11.3 I 

code: 0= K.A. '(iF no*" El if)" II ' ' 

13= U= III"'™ 
for each grovip N.A. Pre-X K 1 2 3 4. 5 6- 7 8 9 10 11 12 

I H-E WU ^ y ^ )/ 

IIEDOU " ■ " ■ ' 

. Ill DOI'i/NEI'iT " "~ 
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11 wouia ^;;>p:-ar iiu^t more .orientation i;y neucud for tlie scliuul and 
dislriai. staff in iiHo^icr standing the roles of rEdivi duals involved in our 
ljrogr?r.x:;.., i-araprciicssionalSj teacb.er's, adaninistraloxy, ihv Priiici- 
l^al, etc. ii'CMid to : -urn about Ihc functions ui lliu pj-uject manager, of 
tlie cvnluat;C:r'r,. of tbie educational con-sufltant etc. In addition, cacli 
staff naeni'D.;.r in I2n^c project sliould dc:v.;elop h'ls own concciplioii of h'm 
role in. Lhe ji^£X)gra:^. This should Lhun be cc^mparcd v.ith v/hal lias 
actually been devcilaped as their role in the prograni. Wo must benin 
to undeir^.taisd our caoligations and responsibilities, so as to ensure: 
llie succ"ic^:ii:abl dex^eiopmcnt of the kinds of training and staff develop- 
ment pru>^r3ims tliat can create the. most effective type of instr uctioiial 
p ro t\ r.UT.ra Lor children of P» S- K 

We are rmovini^ into two areaf.' that need a ['.reat deal of iDrufessional 
developLiient and teacher training: (1) IjuimJ^ 

classrooms and (II) iadividu.ali/^e d in.struct:on within those classroom s. 
^3ncirnTdrviduair^^^^ started iji one subject, there is a 

need for some spill-over into otl^er areas of teachin[;. It is appar- 
ent that there is great need for a common preparation time for tea- 
ehers in every subject matter area.^ We need to develop the team- 
teaching training situation. We already are aware of the need for 
all personnel involved in the bilingual programs, to spend time to- 
gether in managing and organi^-^.ing the classrooni. We need coordina- 
tion between native language instruction ar;d regular seccuul language 
instruction. Tliere is a need for staff training in developing the team- 
teaching orieTUation, the need for more knowledge about individuali/^ed 
instruction techniques and methods. V/e need to develop teacher po- 
tential for organizing procedures and techniques for small group 
instruction. 

■in summary, 'the school staff should be oriented and trained around t'ne 
goals of tlie program and should also participate in and contribute to 
the full iriiplcj-mentation of the program. The concej^t of cooperation 
should be the paraniount idea for tlie professional growth of all s tail 
members, mutually working, together to achieve our goals. . Ivlore 
eommunication between all naembers of the staff and niore leedbael; 
are essential elemejits bot]\ within our program and our stafJ training 
eli'.ment. 



PLAN FOR SECOND YEAR OF 



G(jncrfil Introduction: 



Tlio major coi-npoiicnts of ihe second year of operation will he: 



Classroom Instruction 
Staff Training 
Materials Development 
Community 



All compo]ient:"i conteiined in the program of the first year will be con- 
tinued. Certain phases of the prograin will, be expanded ^ind st r ongtlien- 
cd, particularly the Intensive Engli.sli acllvilics, the yy stomixation ul 
the use of educational technology, and othca- parts of tlie program will 
be expanded vertic^llly (such as the IPI progrenn into Grade 3, find tlie 
I ..ir.gu;)i;e-'rhrougli-Li terature program into Grade 1). 

P r e - J ^r e - Kin d or ga r t en PrograiTi for Tlir ee_J^o_Four Year Old Children: 

The following statement of objectives r^ Icites to the instructional pro- 
gra.m additions herein proposed for coiitinuation program duriiig 
1970/71. 

Gene.ra]. Objectives: 

1. Conducted in appropriate native language (Chinese or- Spanish) is in 
a l iome center by a paraprof ess]oi:ial , three times a wech, one hour 
each session. 

2. 'Participation by approximately 6-10 children and their mothers, 

3. En^^.lish occasionally used. 

4. Enrichnient materials are brought in b^*" the paraprofes sional. 

5. Activities include the teaching of songs, the relating of siniple 
stories, coloring of papers, use of conventional classroom i^tiateri- 
als such as crayons, pencils, etc. Overall approach is to *'deinon- 
strate througli action** the possibilities of wh^lt can be do!ie in the 
liome to prepare a cliild before he goes to schooh 
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page 10 

1 1 . A. TJie _cffi'iiept..pi--pj>.pt. ,.ujg.l be_JLinl;ed. Ao...a. fiiture BilijigJial 

?ilo£ra\,.at the indicated £rAdeJlevel:. J indicate' specific grade) 

00 0 not grades • "■ i^ Voc. 

(i^* "° HIT)nentioned .1,3 4-6 7-9 10-12 13-c61lGgG training 

111 liirDOil/miT^.' ' " ■ " "■■ 

code: 1 ^College or University (Other professional training) 11.2^ I /— 3 
U-Federal, State, or Private Vocational Joh training J. ' 

li 



11.5 Se.craA.l.^naiM.e MarnAng...^^^^^ students is 11.5 lo / 
P£9J>cted_^ thrpugli ^^^^ ' ' jf 

00 if 0 not grades 

code: no HIT specified 1 2 3 4- 5 6 7 8 9 10 1 1 1? 

II aiT 

lit N-ESfr/li; Doa "."'^ "2 Z' ~Z 'Z "1 ~ "I "Z ~" 

11.6 kearaiM^l. thej^ naid^^^^^^ doininajat 11.6 / 

sjMeriLs_is__£rojXcted^ ttl^^ ' . " 

•O=not specified/Grade'g)'""2"T A 5" "6 7 G 9 10 11 12 

11.7 Tlie amount of instructional time in and through their native language 
per day for H-SiT students v/ho are N-E dominant is: 

codes O=not specified mFtiath s = science ss = social studies 

ll'? 11. B 11.9 
I'iin. per day Total Min. per Subjects ta^1ght % of time per day of 
of instmction day of any . in native lang. instructioEi ' " " 
tJi£au^3-m i2jat£uctlpja ^ ^ thj-ougli N-aiT 

I - - .-. nTs^;-^ .1.. S6^S/o 

3 r::::::::::::::::"'T-"" , — - —-^j - - - 



.5.. 

; 6 



::::::: ::::..::::::"::r:: • ;i 



1^ • ^ -'^ 



12 



10 

.1,1 
12 



11.10 The amovjat of instructional tiiae in and through their native language 
O for H-SIT students v;ho are English dorainant is; 

R J C 

—a code: 0 = not specified I!. A. = not applicable, ! no N-SIT, E dom students 



11.5 S&cpnd. langjiMe lea-'iiAOg. fpr. Jii:i£L\islTLiiqpiAafl.t A'ttideA'ts is. 11.5 lo. ..i. 

pi;pj ected_ through, .^rade : IX . ^ 

00 ' if O" not grades 
code: no SiT specified 1 2 3 A 5 6 7 8 9 10 11 12 



II EiiT 

111, N-arr/s doh . 



y : - 



11.6 Learninpc in, their native lang uaj^e for llpn-Ii^glish dpiiunant 
sJ^^dents^ is. prpj ec ted AlTiJ^PMl^. gy^^e : 



11 



S 9 10 11 12 



C^noVspeTiHed/Grade"(0'TVy^ 4." $" 6 7 

11.7 Tlie aiiiount of instructional time in and through their native language 
per day for H-SiiT students \7ho are N-E dominant is: 

code: O=not specified EoFtiath s = science ss = social studies 



11 .7 

iiin. per day 
of instruction 
through II-BiT .. 
■K \ 5^ 

1 - 

2 : 

3 !• 

A ^ 

5 
6 
7 
8 
9 
10 
11 
12 



Total i-iin. per 
day of any 
jji^tructioji 

1 

--J 3.6 jQ.™.. 



11. G 

Subjects taught 
in native lang. 



11.9 

% of time per day 
instructicfi 
tlarpugh N-3'^.^_ 

1- -64yo^- 



of 



3. 
A. 

5. 

6 



19. ; 

: 10 
i it 

12 



11.10 The amoujit of instructional time in and throtigh their native language 
for II-SIT students who are English doninant is: 

code: 0 = not specified I!. A. = not applicable, no il-aiT, E dom students 



PreK 
1 

2 
3 
A 
5 
6- 
7 
8 
9 
10 
11 



11.10 

Iiin. per day 

of instruction 
.tlTXCHghJl-SiC... 

i /JO.-.. 

.P-o: 



r • 



Total Iiin. per 
day of any 
..,An^.t?:p,atipA .... . 

-i /^aa 

^60 



11.11 

Subjects taught 
in nati'vs lang. 

::. 



.-■I 

... ^ — 



11.12 

% of time per day 
instruction 
tlu-ough N-EifT^ 
Pre K 



o.f 



I 

! 1 

2 



I 



!6 
|7 ■ 
.: 8 

f • • • 

-.9. . 

: 10 

! 11 
1 12 



3.3. 



7o.. 



eric; 
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■i1«13 l-Lro^ran is. pne-j/ay: - only non-English ilother Tonfoie 11.13 2^ 

students (including. N^SIT-Engllsh dominant). English "* 
iiother tongue students do not receive instruction in 
a second language 
0-no English iiother tonguie students 

11.1 A The aj-aount of Instructional time in and through their second language 
for pupils \Tho are native spealcers of English is: 

code: 0 = not specified N.A. = not applicable, no English liT students 



1 

2 
3 
4 
5 
6 
7 



10 
11 
12 



11. U 

Ilin. per day 
of instru.ction 
tlirou/rh N-riiT 

i .4^:z ' 



Total rain, per 
day of ar^- 
J.ns trTic tion 

J...' j>o " 

- i^o 



11.15 

Subj 
in ^i-it 



eets taught 
lang. 



11.16 

% of time per day 
of instruction 
thrpugli N-3iT . 



1 
2 



6 



8 

c 



10 
11 
12 



ERIC 



11.17 lp:^d_gT_3es^Tate^,l^ ^^^3 
in the classroora (raarl: all that apply) 



11 -I? .3^.* 



0- not specified 

1 - languages are never nixed by either the teacher, aide or the 
pupil in any one class period^ only one language is used. 

2- the second language is used e'jcclusively by the teacher, aide 
and pupils during at least one portion of the school day. 

3- -the teacher uses one language exclusively within a class period.': 
pupils .are allowed to me either native or second language, 

A-the teacher uses only one language; however, the aide or para- 
, professional uses another during the sai^ie class periodf students 
nay use either. 

5-the teacher reinforces anj^ conversation initiated by the child 

through the use of whichever lang-uage the child has used at the time, 

b-constant sv/itching fron one lang^uage to another by teacher during 
lesson. ' 

7-the teacher uses English and the paraprof essional then translates 

the saiue material for N-H-IT pupils. 
8«other (summarize) 



u 

5 
6 
7 
8 
9 

10 
11 
12 



llin, per day 
of instruction 
thrpu£li N-ii fT. 

i 4^ 

...l^O. 



Total ruin, per Subjecxs xaushu fj of tiiae pei.* c 

day of any in s.^sv-'-'^-t lang. of instruction 

instruction through N-HiT 

...JSeO ? K . J'c . 

36 ! .....,? 1.1.... 337.0 .. 



3. 



8 

.9.. 
.10. 

.11. 
12 



1 1 ,17 liis.e4..Pi^...s_epp-ra-te. lan^ua^e. usage, teacher ._arxd/pr aide 
in the classrooia (aarl: all tliat apply) 



11 .17 



0- not specified 

1 - languages are never mixed by either the teacher, aide or the 
pupil in any one class period^ only one language is used. 

2- the second language is used exclusively by the teacher, aide 
and pupils dux'ing at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period^: 
pupils .are allowed to use either native or second langTiage, 

. 4-the teacher uses only one language j however, the aide or para- 
professional uses another during the saiue class period: students 
nay use either, 

5"the teacher reinforces any convei^sation initiated by the child 

through the use of whichever language the child has used at the time. 

6- constant switching fron one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
the saxiie material for N-3IT pupils. 

S-other (stJiomarize) 



12.0 ilETHODS OF SECOND LiUlGUAGE TSiiCHING 

(iiark all that apply; sone projects may use a combination 12.0_ 
of methods) L ^ 

1 - Audip^-linfflial habit skills or behavioral approach. Snphasis 
on comraunication. Includes con trastive analysis of sounds 
(units) in both "languages by teacher and students, student 
repitition of tapes and/or fluent teachers' model sentence 
patterns until responses are automatic. Structural drills and , 
dialogues are systematically presented. Includes direct as- 
sociation betx/een object and word in second language in a 
sequence of patterns learned in complete sentences. Inductive-^ 
generalizations drawn from e^camples. 

2- Trjinsfpipati^^ 

Acquiring an understaiiding of the structural patterns or 
grammatical rules of a language. 



EKLC 



page 12 



2a-inductive -generative approach: through listening to coimini cation, 
perhaps of peers, and attempting the nev/ langizage in situations which 
call for the student to generate sentences - test his understanding, 
(the way native lang-iiage is acqiiired) 

Includes direct association between object, picture or action and 
word in second langiiage. 

2b-deductive , - the cognitive code approach: through initial formal 

study and analysis of graaiiiiatical structures, then applying them tlirough 
e:caraples, i.e. answering questions, or transforming affirmative sentences 
to negative, declarative to interrogative, active to passive, 

S'Gramaar - Translation Ilethod 

Formal study of rules of grammar* and translation from first language 
to second. Emphasis on reading in second language rather than using 
it fox" Ox'al communication, 

13.0 DOiaH/J'IT im SECOKD MGUAGE SKILLS SEQUENCE 
AL-iP^ Language Skills Sequence 

(^^Audiolingual Method: listening, speaking, reading and writing) 

i II 
Non Eng dom Eng dom 

students students 

A in dom B in A in dom B in 
lang second lang second 

lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 

13.1 Second language listening-speaking. 13.1 IB 3_ 

skills are learned: IIB 3 

1 - concurrently v/ith dominant language 

listening-speaking skills 

2- af tex* a specified level of compe- 
tency achieved in listening-speaking 

skills in dominant lanc:uage • 

3- a specified period of time after 
listening-speaking skills in donincdit 
language taught 

4- before any specified level of lis- 
tening-speaking competence achieved 

in cloi:n.na.rit lan^ua^^e 

13.2 U i_ 

13.2 ALii sequence followed: IB ^ 



1 - Listening-speaking proficiency IIA i| 
precedes introduction of reading .^kf: IIB 

2- P.eading is taught concurrently 
with listening-speaking skills .Jt 

3- Leaming to read overlaps learning 



learning to read and to write 



Of listening-speaking skills 
^ ^--There is some overlap bet;^een 



to negative J declarative to interrogative, active to passive. 

S-Grarii uar - Tra nslati on ilethod 

Fonnal study of rules of grainiriar and translation froH first language 
to second, Snphasis on reading in second language rather than using, 
it for oral coimiiuni cation. 

13.0 BOLaiMTT /iI\T) SECOND L/J^GUAGE SKILLS SEQUENCE 
AL-xI^'" Language Skills Sequence 

(^^Audiolingual liethod; listening, speaking, reading and writing) 

i II 
Non Eng dom Eng dom 

students students 

A in dora B in A in dom B in 
lang second lang second 

lang lang 

0 = not specified 

(Use not applicable (n,a«) if project has no Sr.rg. dom. students) 

13.1 Second language listening-spea]:ing 13.1 IB 3^ 

skills are learned: IIB \^ 

1 - concurrently vath doninant lanc;;ua(7,e 

listening-speaking skills 

2- after a specified level of. coiUpe- 
tency achieved in listening-speaiiing 

■ skills in dominant lan{;:uage ^ 

3- a specified period of time after 
listening- speaking skills in doninc^nt 
languag«. taught 

4.-bef ore any specified level of lis- 
tening-speaking co'fipetence achieved 
in cpr.iinant languac^e 



13*2 

13.2 ALLI sequence followed: 

1 - Listening-speaking proficiency IIA i j ^ 
precedes introduction of reading ^\/^ IIB 

2- rieading is taught concurrently 

with listening-speaking skills ^^JlL 

3- Leaming to read overlaps learning 

of listening-speaking skills 

4.-There is some overlap bet\>reen 

learning to read and to write ^ 



13.3 Listening-spealcing proficiency 13.3 lA 

determined by: IB 

1- neasure of listening-speaking II A \ ^ 
pr of i c i ency ^ ^ I IB_J 

2- inforraal assessment by teacher 

13.^ Second language reading skills 13.4- IB_ 

are learned: IIB._ 

1 - concurrently with learning to read 
in • dominant language 

2- after a specil'iea level of dordnant 
language reading competence 
achievement 

3- a specified period of time after 
learning to read in dominant language 
(e.g. a specific grade) 

4- bef ore learning to read in 'dominant 
languarje 



ERIC 



13-5 Tveading is introduced; 

^--individoally, v/hen child is ready 
or at a specific time during grades -K 

1 
2 
3 

13-6 Pleading readiness is determined by: 

1- test of reading readiness 

2- infoniial teacher assessment 



Non Eng don 
students 

don second 
lang lang 



page 13 

II 
Eng don 
studen ts 
A . B 
doB second 
lang lang 



13.5 lA^ 
IB 
IIA 
I IB 



X 



13-6 U. 



I IB 



13.7 Grade level reading is expected: 

1- in first grade 

2- in second grade 

3- in third grade 

ii-in foiorth grade 

5- in fifth grade . 

6- in sixth grade . ■ _ 

7- other (specify) 

13»8 Grade level academic achievement (math, science, etc.) in the 
SECOND language is expected s 

1- in the first grade 

2- second grade 

3- third grade 
>4-f ourth grade 
5~f if th grade 

6- sixth grade 

7- other {specify) 

U.O INTEGPcATION OP SECOND LMGUAGE LEATtinNG WITH OTHEH LEAPJHNGs 
(mark all that apply) 



13.7 lA 

IIA / 

I IB 



13.8 IB ^ 



U.O I. 



I = N*E 
dom- 

students 



I.I = E 
dom 

students 



ERIC 



1 - Second language learning is only a sep- 
arate subject for English-speaking stu- 
dents; the second language is not used 
as a raedium of instruction for other 
subjects, 

2- Second language leax-ning is both a sep- 
arate subject and also a mediura of 



3 



13'.6 Heading readiness is determined by: 

1- test of reading readiness 

2- infonaal teacher assessnent 



13.6 lA^ 

IIB 



13.7 Grade level reading is expected: 

1- in first grade 

2- in second grade , 

3- in third grade 

4.-in fourth grade 

5- in fifth grade 

6- in sixth grade 

7- other (specify) ^ 

13.8 Grade level academic achievement (math, science, 
SECOKD langooage is expected: 

1- in the first grade 

2- second grade 

3- third grade 

4- fourth grade 

5- f if th grade 

6- sixth grade 

7- other Ispecify) 

U.O INTEGrJlTION OF SECOND LMGUAGE LEATiNING WITH OTtEER LEAPJ^IING: 
(mark all that apply) 

I = N-E II = E 
dom dom 



13.7 lA 

IIB f 



itc.) in the 13.8 IB / 



U.O I. 



students 



students 



ERIC 



1 - Second language learning is only a sep- 
arate subject for English-speaiiing stu- 
dents; the second language is not used 
as a mediura of instruction for other 
s^^bjects• 

2- Second language learning is both 'a sep- 
arate subject and also a xaedium of 
instruction for other subjects, 

3- Second lang-uage learning is always in- 
tegrated v/ith the learning of oourse 
content (such as social studies) or as 
a mediura of cognitive development. 

4- Academic content taught in the native 
langniage is used as the referential 
content of second language learning 
(the same concept taught in the native 
language is taught in the second 
language), 

5~Different academic content is taught 
in the second language from that which 
is taught in the native language. 

0-not specified 

6-other (specify) 



15.0 TPiEATl'EITT OF CHILD'S LANGUAGE: 
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^ 15.0 lA L 

Non Eng. dom. Eng. dora. IB^ 



sti idonts ' students 1 1 A 

A ^in dom. B 2xA \ "^B 2nd IIB __ 

lang, lang. Eng. • lang. 

1- The child's language is respected. 
It is not corrected, rather, all 
of the child's speech is accepted, 
Hoviever, the teacher provides a 
model of the standard language 
aiming to\-/ard child ' s eventual 
control of the standard f onu, 

2- -The child's language is corrected- 

the teacher points out errors and 

deiaonstrates the standard form, 

3- Other (specify) 

0- Not specified 

16.0 ilATErJALS 

16.1 Reading Materials-Typos 

Reading Materials are: (mark all that apply) 

1 - Linguistically based v 

(llerrill or Miami Linguistic j - ^ 
readers, ITA/ etc.) 16.1IA_|^t ; 11^^^ IIB j/^ 

2- Basal readers 

3- Dialect readers "s/ 

4- Ejcperience charts (stories 

dictated by children)., /i ^ , i . . -r*L £ 

16.2 xr some reading material is in l^H^PVtyit^ S^fieS ^ 4f^^p^O^ 1 

the child's dialect, indicate how S ^ X'€KO 

long it is used: ^ " 

1 -Grade 1 . 16.2 IA_Q n^Vj2 ^ 

-Grade 2 

3 -Grade 3 , , : ' 

^.-Beyond Grade 3 ' 
0-not specified 

16.3 The following are techniques and materials used for second langniage learnings 

0- none specified — ^ — ^ 

1 - pattern drills 

2- dia3og memorization . \ 

3- choral repetition . \^ 

O [. 4-songs . -Jc Ja^ 

5Jpro£;ra:med instruction - 

BP™^™ 6-stox"ies read to children fcr 



aiming tov/ard child ' s eventual 
control of the standard form. 




2- The child *s language is corrected- 
the teacher points out errors and 
demonstrates the standard foxra* 

3- Other (specify) 



0- -Not specified . 

16.0 ilATETJALS 

16.1 Reading Materials -Typos 

Reading Materials are: (mark all that apply) 

1 - Linguistically based 

(llerrill or Miaiiii Linguistic • a ^ 
readers, ITA^ etc.) 16.1 IA_^y. 113 j/^ 



2-Basal readers 
3*-Dialect readers 



4-iicperience charts (stories 

dictated by children),^ . ^ / • , ^.^^ s^^.^L 

16.2 xr some reading raaterial is in |Ul^N^^VrMre SeWeS 4^^J^^6 ^ 

the child's dialect^ indicate how iT-^ X-^K 0 >^ 

long it is used: 

1 - Grade 1 16.2 IA_Q HA Q / ^ 

2- Grade 2 

3- Grade 3 

4- Beyond Grade 3 
0-not specified 

16.3 The following are techniques and materials used for second language learnings 

0- none specified ^ / 

1 - pattern drills 

2- dia3 og memorization 

3- choral repetition y/^ 

4- songs 

5- JP^OGra:iii^a3d instruction ^ 

6- stoi-ies read to children \r ^ 

AUDIO VLSVXL AIDES 
'^-filnjH, filnstri-Ds ^ 



9-realia, graphic displays ' 

10- re cords, tapes ^ 

11 - listening centers i/^ 

12- multi-media approach yf^ ^2 

Experiential • 

1 3'*role playing 

14- puppetry ^ ^ 

1 5- experience charts ^ 

16- primary typev/riter , ^ 

17- l6arning through direct experience \/ ^ %^ 
with materials e.g. Montessori 

18- activity centers-chosen by child 

19- other (specify) ^ 

Learning outside the classrooms 

20- field trips _K 

21- suggested TV programs . - 

22- cthur (specify) _ 
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16.4. The soxarces of Hon-English materials and textbooks are: 16,A ) \ 3i 

Uarlc all that apply) ^ ^ 

0- not specified il 

1 - are ypit-tQjj. by native speakers of that language 

2- coi'nmex wially prepared and published in countries where 
N-E is the native language 

3Hieveloped'by the project^s own bilingual staff 

4^-developed by the staff of another bilingual project (specify which) 
J-'developed in conjenction v;ith project parents 

6- developed by or with menbers of N~Et'IT community 

7- are cultxorally appropriate for N-E culture 
(specify how this is determined) 

8- are cross cultxoral 

9- coinmercially prepared and published in the U.S. 

10- are translations of U.S. texts 

11- are coordinated with materials used in the regular subject 
curriculum 

12- other (specify) 

16.5 The specific bilingual/bicultxaral materials used in the language l6.5 / 

component are: 

0- not specified . / / ^ 

1- xerox attcched-page and document IT PJT ^ Lo ¥\Jt40ijA 7>rOi^Jf| W^^^^TCfre 

17.0 STUDENT GROUPING 5en eS ^ 

17.1 Student grouping; mixed or separated into dominant language 17.1 3. ^pjTl ^ 
groups: (mark all that apply) ^ ^ ^ 

0- not specified 

Pupils of both linguistic gro ups are s 

1 - always mixed for all learning 

2- mixed for language learning 

3- mixed for some academic subject learning 

^--mixed for non-academic learning 5 art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most academic subject learning into dominant 
language groups 

7- never mixed for language or other academic learning 

8- other (specify) 

17.2 Students are grouped for language instructions 17.2 /t 3 
(mark all that apply) A-more 1 than the time B Less than -g- the time 

; 0-not specified 

1 - total class . _ . : 1 ^ 

2- small groups (specify size) ^ ^ 

3- individual instruction 1/ 



Q 17*3 Criteria for groupings Students 
ERIC O-not specified I Non Sng II Sng dom ^lEng dom 



l-bjr age 



dom aiT ' NEI-IT 



(sioecify how thiV is^ determined) 

8- are cross cultural 

9- coinniercially prepared and published in the U.S. 
10~are translations of U.S. texts 

11- are coordinated with materials used in the regular subject 
curriculum 

12- other (specify) 

16.5 The specific bilingual/bicultural materials used in the language 16. 5_/ 

component are: 

0- not specified , / / ^ «/ 

1- xerox attcched-page and document UT P Uo v\J^^^^ Y^ktOt^^h i^H^^f^te^ 

17.0 STUDENT GROUPING ^efieS ^ 

17.1 Student grouping; mixed or separated into dominant language 17.1 3, Q . C^4^ 
groups s (mark all that apply) ^ ^ ' 

0- not specified 

Pupils of both li ngui stic groups are s 

1 - always mixed for all learning 
2~mixed for language learning 

3-Hixed for some academic subject learning 

it-mixed for non-academic learning | art, music, gym, health 

5-separated for native and second language learning into 

dominant language groups 
• 6-separated for most academic subject learning into dominant 

language groups 

7- never nixed for langniage or other academic .ieaniing 

8- other (specify) 

17.2 Students are grouped for language instructions: 17.2 / a 3 
(mark all that apply) A-more than -g- the time B Less than the time 

0- not specified 

1 - total class 

2- small groups (specify size) ^ 

3- individual instruction ^J' 



17.3 Criteria for groupings Students 

0-not specified I Non Sng II Eng dom -^lEng dom 



dom a IT ' NEt lT. 

1- by age 

2- by native language ^ ^ 

■ 3-oy dominant language ^ 

U-hj language proficiency 

(ex. level of reading skill) ' 

n.a. not applicable ^ 

(no E.dom/Na.'IT) ' 

;i8,0 TUTORING " 

^8.1 Student Tutoring iss (mark all that apply) 18. 1 Q 

no-not mentioned 

0- type if=i not specified 

1- inter-ethnic(N~S'IT student tutors MiT students) 

2- intra-etlmic (N-E£4T student tutors N-EtlT) . 

3- done by older children (cross age) 
it-done by peers (same age) 
5-other (specify) V 

18.2 Paraprofessionals or aides give tutoring or ^instruction as follows:^ ' 

0- area not specified 18.2 

1- inter-etlinic (N-EUT aide tutors ELIT student) 

2- in the acqusition of native language skills 

3- in the acqusition of second language skills 
O ' it-in other academic subjects 



' * •' page 16 

18.3 Parent tixfeorings (nark all that apply) -jg o j/j 

i20:-^not mentioned *^ /tf l w 

"(J-type not specified 

1- inter-etlmic parent tutoring is used 

2- intra-ethnic parent tutoring is used 

Parents are trained to become tutors for their children: 

3- in the home by a home-visiting teacher 

an adult education component 
5-in school through observation and guidance of teacher 
b-as parent volunteers who tutor during the school day 
7~materials are provided for use in home by parents 
8-other (specify) 



19.0 CUPJIICULUM PATTEI^S 



19. 



?)£^§i§-i!§^^c;^lcvl}xs^ pattern of the bilingual project ; ■ 
l-Sxcept Tor inclusion of N-E3^'IT instruction the curriciaum is 
otherv;ise typical or regular, for this state. 
There are other modifications whithin the curriculum of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped together during part of the school day 

3- flexible or mod;aar schedtaing 

4- -small group instawntion 

5- in2i3a.dualized 'iHsasning 

6- ops!i2sLas sroom 

7- giEm^L;,discovery- End Inquiry 

8- a:_ca=srculum whicii is both child and subject-centered 
y-cftfesEs (specify) 

10-if' mB program imcludes activities which complemectfc 
es?^ra3nces chiiaiB:! encounter, i^^^ 
■aac;STioueh masffi^JEidia i.e.^ TV, describe '.below: 
f"«^«Oio^ jcetl «sd[xc off /ow 



20.0 COGNITIVE DSmOPiiENT 

20.1 Cognitive development in early childhood grades is fostered through; 

0- method not mentioned 20 1 / 9" 

1 - structured envirionment rich with materials child can manipulate* 

order, compare, match for perceptual-motor development ' 

2- non-verbal materials, such as Montessori materials from which 
children can learn sensory discrimination, matching, seriation, 
co^^ltlng, addition, subtraction - 

:Er|c ^ ^^~pog?^i^^^^^^^ related to time, space, distance, , 

i/t-labeling and grouping actual objects to learn classification? 



7- raaterials are provided for use in home by parents 

8- other (specify; 

19.0 CURRICULUl-.: P ATTEIMS 1 9 . ^ l)Hj ^) ^}^^ 

The^sjt ated curri c ulum pattern of t he bilingual project ; 

1-Ebccept for inclusion of N-Eb'IT instruction th.e curriculum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the curriculum of the 
bilingual program which differ from traditional, tj^pical curri- 
culum such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped together during part of the school day 

3- flexible or modular scheduling 

4- small group instruction 

5- individualized learning 

6- open classroom 

7- guided discovery and inquiry 

8- a curriculum which :ls both child and subject-centered 

9- others (specify) 

10-if the program includes activities which complement 
experiences children encomter in the home, community 
and through mass media i.e.^ TV, describe below: 



7.0.0 COGNITIVE DEVELOPIiEI^T 

20.1 Cognitive development i;a early childhood grades is fostered through: ^ 

0- method not mentioned 20,1 

1 - structured envirionment rich with materials child can manipiilate; 
order, compare, match for perceptual-motor development 

2- non-verbal materials, such as liontessori materials from which 
children can learn sensory discrimination, matching, seriation, 
counting, addition:, subtraction 

3- labeling and discission of concepts related to time, space, distance, 
j>osition 

4- ^labeling and grouping actual objects to learn ^classification; 

grouping objects with common attributer> and. labeling their 
attributes (i.e. colors, sizes) 
.S-direct experience of processes of science through discovery, using 

materials rather than textj active e^cperimentation child with teacher ^s 
■ guidance rather than too^chcr dcnonstration. 

b-direct exx^erierice of math through discovery rather than instruction 
7-other (specify or xerox) p. no. and dociament: 



SO, 2 Cognitive development in later grades (grade ^ and above) 

0- method not mentioned 

1- specify ■ or xerox p. no. and docuiiient 
n.a.-no grade 4 or later grades 
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21,0 S KLF-SSTE ia-I 21.0 

Statedi methods 01* project c.omp_enejxt: ja.sg^ected i-I^o]^^3^:^.3§l^^J^3.^:§^^- 
no-selEf -esteem not mentioned as an objective 

0- sel.T-esteem is an objective but methods mt specified 
Teacher encourages pupil to verbally express his feelings: 

1 - through role-playing 

2- puppetrj'' 

J-language-experience approach s students dictate stories from 
their own experience 

4- teacher accepts, aclaiowledges ideas aad feelings 

5- teacher- sncoTorages non-verbal expression of child's feeline;.3 
through. ipain ting, music, dancing 

6- teacher provides experiences in xjSucjk the various ways that 
children act are accepted by the *teac5ier; their actions are 
discussed and the children are encouraged not to maice fun of. 
"differmt" ways 

7- teacher/7g=rovides experiences leading: to competency land 
success; 

8- teacher: provides experiences vhere aD:casional^^ailure is 
aclaiovledged as part of everj^^one'^s experience; second 
attemptBi are encouraged 

9- other (^specify) (xerox or summarizei document page # 

Teacher provides experiences in "pipil .selr&€irection and acceptance 
responsibility^ such as: 

10- pupils act as tutors for other pimi-ls 

11- puils have some options in choicB: of cuiriculum 

12- pupias choose activities from a vaxiety of interest centers: 

13- olderr puils , participate In curriculum planning and/or 
development 

14- pupils write a bilingual newspaper for dissemination to the 
commaonity 

15- other (specify) 

22.0 LEARNING STRATEGIES 22.0 

1- The project mentions the following specific ] earning, strategics :. 
as important for reaching a particular ethno-linguistic group: 
(specify or xerox) Document and Page no. ^ 
ExamplGS Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroom Adhere teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites,m9ve about freely or sit in a circle 
horseshoe rather than sit in ro\7s, has been found more effective, 

0-none ■ mentioned \' 



4- ^ teacher accepts, ac!:nov/ledges ideas and feelings 

5- teacher encourages non-verbal expression of child's feelings 
through painting, rausic, dancing 

6- teacher provides experiences in which the various \7ays that 
children act are accepted by the teacher;; their actions are 
discussed and the children are encouraged not to make fun of 
"different" ;>rays 

7- teacher provides experiences leading to conpetency and 
success 

8- teacher provides experiences where occasional failure is 
aclaaowledged as part of everj'-one^s experience; second 
attempts are encouraged. 

9- other (specify) (xerox or suinmariae) document page t 

Teacher provides experiences in pupil self -direction and acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 

11- puils have some options-in choice of cvurriculuiii 

12- pupils choose activities from a variety of interest centers 

13- older puils participate . in curriculur.1 planning and/or 
developi'.iGnt 

U-pupils write a bilingual nev/spaper for dissemination to the 

coiiimunity 
15-oitiier (specify) 

22^/0 LEiffilOUG SJIMTEGIES 22.0 — 

l-^Therprojexjt mentions the fommdrng specif icJ earning, strategics 
ias-- important for reaching a particular ethno-linguistic group : 
(;spe:cify or xerox) Document and Page no.^ 

:Exm-aple'o Navajo children resist: participation in an authoritarian, 
traditional classroom. An open classroom where teacher partici- 
pates rather than directs alL:activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
iiorseshoe rather than sit in rows, has been :f ound more effective, 
Or3i.one mentioned 



23,0 BICULTUPuYL COtlPONENT 



23.1 This program iss 

1 -bilingual alone 
a-biling-ual and bicultural 
3:-bilingual and mtilti cultural 
O~not specified as to v:hich::of the above 
* 4.-.an ethnic studies program is included in the bilingual program 

5- art, posters, realia crafts of both cultures are exhibited in 
the classroom 

6- language and cultural content are integrated 

7- other (specify) 
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23»2 Eross-cultural awax-enesss 23 » 2 0 

If project mentions specific, mlues or modes :af beliEviar of 
N-SIT culture, please suixiBirize below: (or attach ^ar.arr:)' 

found in docuiiieni ^ ^ page j'r \ 

0-not mentioned 



23.3 1-if project relations efforfe io decrease etlinomn%±sm. in 23*3^ 
either or both groups., descsSke belows (or ^xei^x-document page///) 
•0-none mentioned 



23.4- In the bi cultural compenent lorovaedge of the N-EtfCMGuljture Z3*A Y j7 ' 

involves (mrl: all that apply^ 
■ 0-no bicultural component mentBoned 

1 - Humanistic aspects of cToltme:: ideals and valuea,.. literature 
(oral or i/ritten), achievsmnnt of parti ciilar:::piesErpie or politcal 
movements 

2- Historical-cultural heritage of the past — contributions to art 
and science 

3- ^Deep' culture,: family patiBms and contemporary ■ way of life. 
^.-Itemization of surface aspects of a oountry-^geopraphy, dates 

of holidays etc. 
- :5-A specific culture only e.g. one Indian tribe 

6- Various cultures of same erthnic/linguistic group (i.e. Spanish- 
spealcing peoples) 

7- A third cxolture different fromUS'iT or W 

8- Other (specify) 



23»5 American cultxare is defined: 23*5 . 

0- not specified 

1 - narrowly r primarily 'Aiiglo-Saxon orientation 

2- broadlyr ethnic pluralism of Aiiierica--multi cultural 
contributions of various ethnic groups discussed 

O 3-other (indicate document and page number for xei^ox) or . : 

EI^C elaborate in your ovjn vrords 



23.3 project nentions efforts to decrease etlinocentrism in ^23 , 3 Q 

either or both groups^ describe belov/: (or xer ox-do cuii:ent page,/#) 
0-none mentioned 



23*4. In the biciiltural compenent Imowledge of the N-Et-IT culture 2S> 4^ 

involves (mrl: all that apply) ^ 

0- no bicultxiral component mentioned 

1- Hvcnanistic aspe;cts of cultures ideals and values, literature 
(oral or written)^ achievement of particialar people or poloiiizalL 
movements 

2- Historical -oiiEt-ural heritage of the past — contributions to^ssrt:. 
and science 

3- ' Deep ^ culturer: family patterns and contemporary v/ay of life.,,, 
. 4— Itemization of ^ isurf ace as'pects of a country — geo^Taphj'', dartfss- 

of holidays etc. 

5- A specific culture only e.g. one Indian tribe 

6- Various cultures ^of sane ethnic/linguistic group (i.e. :^anjSS\- 
speal:ing peoples:) 

7- A third culture different from NSiT or Et^IT 

8- Other (specify) 



23.5 American cultxire is defined: 33 /j ^ 

0- not specified 

1- narrov;lyt primarily Aiiglo-Saxon orientation 

2- broadIyt etlinio pluralism of -America.— multicultural 
contributions of various ethnic groups discussed 

3- other( indicate document and page number for xerox) or 
elaborate in your ovm v/ords 



24.0 COiSiUNITI COIIPOKMT S < <^ Y.^ a y ( ^ 

2AA Bilingual libraries are provided fors • Li3 

0- group not specified 

1 - project children 

2- adults of the project commimity 

3- teachers 

no-bilingual library not mentioned 

24*2 An etlinic studies libraiy is provided for: • ^^^I^^^^.J^j* 

0- group not specified 

1 - project children: 

2- adults of the pr(jj:e:ct commimity 

3- tQachers 

no-etlinic studies libraiy not mentioned 
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_ . COMMUNITY _ 

Tiie project got off to a blow start duc^ to personnel recruitment prob- 
lem h, during JrJy and August 19 69. The Project Director was the 
only staff member actually selected by the Governing Board and the 
Local District; The District was undergoing intensive personnel 
changes, due to conflict over co-r:munity control. There foUov^ed a 
period when the Interim District Superintendents were in charge. 
It became difficult to obtain assistance, guidance and direction. The 
Principal of P. S. 1, Manhattan, was appointed as District Superin- 
tendcnt in another district and an Acting Principal for P. S. 1 was ^ 
name d by an unofficial District Superintendent. \ 

In summary, many of tlie previous arrangements, community con- 
tacts and preliminary negotiations and details for implementation, had 
been set up by people who were now no longer employed by the District, 
There was a 100% changeover in staff. Largely because of turmoil, 
it Ijecamo necessary during the mouths of September , October and 
November, to redevelop support for our program. The prt^viously 
select., d teacliers in P, S. 1 had to be re-involved and new lines of 
communication were set up within the school. 

AVci recruited new personnel for the project. The Project. Director 

had to re-establish and negotiate new relationshij ' s with the local ^ . 

school district, the Central Board of New York State, as well as 

with O. E. O. ^ 

X ' " 

During the summer months a difficult situation had arisen in terms 
of local control. Significant changes became evident in the various- 
roles played by the Board of Education, the parents, teach^M-s, edu- 
cators, together with those either for or against community control. 

Tlie Project Director decided not to actively go into^the community to 
organize support among the parents for the bilingual program. This 
would have been const rued as developing suppoivt for one of tlie many 
factions involved in this power struggle. This/decision was justified 
and confirmed through subsequent informal conversations with parents 
and others living in the community. 

The method. employed to eventually reach the parents was to distribute 
consent slips either to the parents directly wherever possible, or 
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llu'ough the children to ihcAr parents. Out of a potujilial popiilaLlaii 
of 180 piirents witi} children in tlie .selected i.nlot classes, wo met v/iih 
a respojisu of soiru: IZO consent slips returned, thus luuvinu cipi.)rox.i- 
mately 1 wo- 1 hir( : :; resi^onding. Out of the IZO parcjnts who replied, 
11- gave Iheir consent but tlicre wore H parentSAvho did nul want 
Iheir childrc:n to ruceivc bilingual instruction, but who, at Die sanje 
time specifically indicated tliat ihey wanted their children to be as- 
signed to those san'ie particuUir classes and with those particular 
teachers, but not directly involved i]i the bilingual aspect of the cur- 
riculum. Their v.'ishes were respectc':. 

Positive results in terms of parent support for our program were noted 
over the next several months through tliree methods used in what miglit 
Idc called Public Relations. The first device was particijDat.icjn by a 
group of three six-year old first graders v>'ho demonstrated the use of 
.our Lfcarning Centers for l^ilingual instruction on the TV program 
f.alled '^Community Report" sponsored by the Board of Education and 
shown on Channel Z5, the City ijtaiion. "Community- Report " ,was shown 
a ti)tal of three times in October, November and again in DeeemlHM'. 
^l*'e<.'dback ijidicatc:d that many parents saw th,v program. 'I'hey .•su[:)- 
ported.it- On the same TV program, the Project Director participated 
in a frank discussion involving many aspects of bili.ngual education. 

Another device to enlist p^irent supj^ort and to acquaint them with what 
we were doing was the printing and distribution of one of the stories in 
our oral Language- Through-Literature Program. It was reprockvced 
with the story translated into Spanish and Chinese along with the origin- 
al English. It was given to all children in the project shortly before 
Christmas. The distribution was highly personalised with tlie Project 
Director going to all classrooiris. In the presence of the bilingual 
and other teachers iind staff menabers present, he gave each child his- 
or her own copy of the book. Pleasure for this gift was demonstrated 
(visual observation by- staff) by at least 95% of the children. The 
teachers expressed their pleasure as Vv-ell. 30% of the children wanted 
copies for brothers and sisters at home. Informal conversations in 
January with a number of parents together with comments from para- 
professionals whose children are in the -classes, all indicatc:d a 100% 
positive response.- 

At Christmas time, a card was printed with appropriate greetings in 
all thrtie languages. A Chinese colloquial expression was a:-,ed Vs/ish- 
int evel'yone peace and happiness for the New Year. An equivalent 
Spanisli expression indicated that: "Once we have destroyed fear, ihim 
our ohiidren wdll learn*'. Finally, a brief Eiiglish grei*ting in tin: samt! 
Vein. These Christmas cards v^'cre mailed to all p^irents antl ehikh-eu 



24.3 Provision is made by the school for infoniiing the parents ZjJS, 
and comimity about the prograiTi through : (Mark all that apply) ^-^-^ 
0-i:iethod not specified 
no-no provision for inforoiing coinmunity' 
1 • bilingual newsletter JL j ffiQ j^q | " 

2- . monolingual newsletter g 

3- ews sent to mass Diedia. 

^--if articles included v/ith project, check A- 

5- bilingual fliers sent home 

6- foniial meetings 

7- info3?mal meetings open to entire cormaionity 

8- meetings cop'f.t^^-ced in both languages 

9- home visi+^ 
10«other .ecif^'") 

11 -project director personally involved in prograjii 
dissemination, specify how 



2^.4. Community involvement in the formulation of school 'policies ^ 

and programs is sought through s 24.* 4. 4^ 3% 4 

0- type not specified ' v^j 
no-no t sought ' 

1 - existing comLiunity groups working with program 

2- bilingual questionnaires 

3- commimity-school staff committees 

4- com}jiimity adviso3:y groups 

5- fon3ial meetins": open to the entire community 

6- informal meetings with community groups 

7- other (specify) 

8- project director personally seeks involvement of community 
in program* specify how 



24- 5 . The school keeps infomed about community interests, events and ' 

problems through: . ... ^^^g ffi 

no-no mention of school seeking to be informed about community ^ 

1 - meetings open to the entire community conducted in both 
langioages 

2- community representatives to the school 

Q , 3-bilingual questionnaire sent to the home / 

]^PJ(^" A-home visits by school personnel 
v.".i. " L^ajj 5-other (specify) 

0-method not specified 



7- iiifonrial meetings open to entire coraiaunity - 

8- Bieeting?t conducted in both langTiages 

9- home visits 

10- other (spocify) 

11 - project director personally involved in progj:aiii 
dissemination, specify hew 



2k.k Conmiunity involveraent in the formulation of school policies <L "J 

and prograras is sought through s v , ^ \ ^ 

0- type not specified ' ^ 
no-no t sought 

1- e:^isting coroiviunity groups vorlcing with program 

2- bilingual questionnaires 
3~coiimiunity-school staff coimaittees 

4- comiiiunity advisory groups 

5- foniial meetins open to the entire community 

6- inf ormal meetings with cornmxmity groups 

7- o.ther (specify) 

8- project director personally seeks involvement of community 
in program, specify hovr 



2/^.5 The school keeps informed about community interests, events and 

problems through; ^-5^. 
no-no mention of school seeking to be infoiTiied about community 
1 -meetings open to the entire coriiiDunity conducted in both 
lang\xages 

2~comraunity representatives to the school 
3-bilingual questionnairr: sent to the home 
4.-home visits by school personnel 
5-othex'' (specify) 
0-method not specified 



24... 6 The school is open to the community through: 2A>6 3*^, 

0- not mentioned 

no-school is not open to community for community use 

1 - opening school facilities to the community at large for use 
after school l:ours and on weekends 

2- providing adult education courses 

3- othex* (specify) 



25.0 DoP^lCT EVALUATION 



25.1 Pro ject mentions description or dissemination of the bilingual ' . ^ 
yjl^program tliroughs 25 >1 ^ 

C ©^newspaper articles 



I 2-radio programs 

Vjii^^ Q>.TV programs 

!^ it-video-tapes 
. 5-films . 

^ <^ r 6-visitors to observe the program 
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25,2 Project *s liupact: 25.2 / 

1 - Project mentions that other classes in the school, but 
not in the program have pici:ed up raethods or laaterial from 
the bilingual program 

2- Project mentions other schools in the local educational system 
have started bilingual prograiis 

3- ProJect mentions that a University has instituted teacher 

training courses in bilingual education to meet staff devel- 
opXiient needs 

26.0 ROLE OF EVALUATOrv 

26a 1 Evaliiator has field tested^ on a group of children who are of 

the saiiie lang-uage, ciolture and grade levels as the children in J ^ \J 

the bilingrial program « 26.1_x\.^iri^JTf 

0- not mentioned 

1 - published measures 

2- staff developed ineastires r 

3- staff translations of published measures 
ii-staff adaptations of published measures 

26.2 Evaluator has personally observed students in the program: 26.2^, 

0- not mentioned 
no-never 

1- once or twice during the year 

2- more than twice 

3- regularly 
iV-other (specify) 

26.3 Evaluator has met with teachers 2 26,3 .3 

0- not mentioned 
no-never 

1- once or tvdce during year 

2- more than tvdce : 

3- reg"ularly 

4- other (specify) 

27*0 EVALUATION PROCEDURE 

27>1 0-not- specif ied 27.1,.^ 1 

1 -A comparison group has been chosen 
2~A comparison group will be chosen 

0- not specified (mark all that apply) 27 . 2. 

1 - Pre -tests have been given to project group oi-- sample / V 

2- " will be : " " 

3- Post-tests have been given to project group or sample 
A- " will be " " 

;' 5-Pre-tests have been given to conparison group 

6- " will be " " 

7- Post-tests have been given to comparison group 

8- . " villi be , " " 



27.2 
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